
 

 Whether formal or informal, we have the opportunity for 
school staff to meet in order to study, plan, do, and act.  
This structure provides an opportunity to create 
systematic and organized professional development.  
There are several features of a highly successful PLC 
model. Email Michelle Coconate to receive the 
Professional Learning Framework. 
 
The focus of this communication is to provide teams with 
a guide to essential questions for each of the topics within 
the monthly focus. The C&I team will use walkthrough 
data to guide us to what is most relevant for schools each 
month. The last page is the essential question guide. 
 
Each PLC should focus on the BIG FOUR questions of the 
WHY we are here, (DuFour, 1998).  These questions are 
discussed throughout the book referenced at the end of 
this article.  
 
1. What do we expect students to learn? 
2. How will we know they are learning? 
3. How will we respond when they don’t learn? 

4. How will we respond if they already know it?  
The first question is about our goals and expectations 
whether academic or social emotional. The second 
question refers to assessment including formal and 
informal measures. Preassessment is a powerful informal 
assessment that can drive instruction more efficiently. 
 
 
 
 
 
 
 
DuFour, R. and Eaker, R. (1998). Professional learning 
communities at work: Best practices for enhancing student 

The third question is about what strategies, methods, 
and interventions will be put into place to bring 
students to our ultimate goal. The fourth question 
relates back to pre-assessment and what students 
already know about an objective or unit of study. This 
guides opportunities for moving more efficiently 
through a unit, differentiating instruction through 
embedded skill/strategy tasks or strategically designed 
groupings.  
 
PLCs can be flexible. Sometimes it is important for PLCs 
to be content area (could be academic area or 
specialized group like ULT, SEL, PBIS, etc.) based and 
sometimes PLCs will be grade level based. Regardless of 
the configuration, being solution focused is the key to 
the work being done.  
 
Our team hopes our “new” interactive newsletter 
provides your team with thoughtful information. 
 
“The most promising strategy for sustained, substantive 
school improvement is developing the ability of school 
personnel to function as a professional learning 
community,”  (DuFour and Eaker, 1998). 
 
DuFour, R. and Eaker. (1998). Professional Learning 

Communities at Work: Best Practices for Enhancing 
Student Achievement. Solution Tree. 
 

Not Just The News  
We are transforming the C & I Newsletter to a guide 

for professional learning communities. 
 

https://www.teachingchannel.org/videos/professional-
learning-communities 
https://www.youtube.com/watch?v=WSJ6ljmSmg8 
 

 

Catch us on Twitter “@Teaching150” 
We are following some of the leading educational  
institutions and organizations in the world.  

 

https://www.teachingchannel.org/videos/professional-learning-communities
https://www.teachingchannel.org/videos/professional-learning-communities
https://gaggle.net/gaggleVideoProxy.do?op=view&v=f70f7bc1710a160ea5eeae6e0dcb1fdf
https://gaggle.net/gaggleVideoProxy.do?op=view&v=f70f7bc1710a160ea5eeae6e0dcb1fdf
https://www.twitter.com/peoria150
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Social Emotional Learning (SEL) 
Every Classroom, Every Class, Every Day 

 
More than 213 controlled studies indicate that SEL Programming improves 
students’ academic achievement and positive social behavior while reducing 
their conduct problems and emotional distress. ((Durlack, Weissberg, Dymnicki, 
Taylor, & Schellinger, 2011)   
 
Opportunities abound in our District for learning more about SEL practices such 
as Positive Behavior Interventions and Supports (PBIS), Behavior Intervention 
Support Teams (BIST), Why Try and Kagan Strategies to name a few.  
Additionally, multiple schools have been awarded grants from the United Way 
(Supporting Student Success) that focus on social emotional growth.  The grants 
have afforded some schools the ability to implement Second Step, a research 
based, highly effective SEL curriculum.  The Center for Prevention of Abuse also 
provides Second Step in some of our schools.   

 
 
It is important that all of the SEL activities that occur within a school are 
integrated and are seamlessly taught throughout the school day.  One sure way 
to make this happen is to learn about and use some of the following instructional 
practices. 

10 Instructional Practices that Support Social-Emotional Learning 
(Yoder, N., 2014) 

 
1. Student-Centered Discipline 
2. Teacher Language 
3. Responsibility and Choice 
4. Warmth and Support 
5. Cooperative Learning 
6. Classroom Discussions 
7. Self-Reflection and Self-Assessment 
8. Balanced Instruction 
9. Academic Press and Expectations 
10. Competence Building – Modeling, Practicing, Feedback, Coaching 

 
Watch for more about these practices in upcoming months or LEARN MORE NOW by 

clicking on this link: 
http://www.gtlcenter.org/sites/default/files/TeachingtheWholeChild.pdf 

 

 

 What is Social Emotional 
Learning? 
 
One of the leading 
organizations for social 
emotional learning is CASEL. 
The following is from the 
CASEL website  (not Gaggle) 
http://www.casel.org/social-
and-emotional-learning/ 
(9/12/15) 
 
SEL is “the process through 
which children and adults 
acquire and effectively apply 
the knowledge, attitudes, and 
skills necessary to understand 
and manage emotions, set 
and achieve positive goals, 
feel and show empathy for 
others, establish and maintain 
positive relationships, and 
make responsible decisions.” 
 
Why is this important? 
“Social and emotional skills 
are critical to being a good 
student, citizen, and worker. 
Many risky behaviors (e.g., 
drug use, violence, bullying, 
and dropping out) can be 
prevented or reduced when 
multiyear, integrated efforts 
are used to develop students' 
social and emotional 
skills. This is best done 
through effective classroom 
instruction, student 
engagement in positive 
activities in and out of the 
classroom, and broad parent 
and community involvement in 
program planning, 
implementation, and 
evaluation.  
Effective SEL programming 
begins in preschool and 
continues through high 
school.” 

By Michelle Coconate, RtI/PBIS Coordinator 

http://www.gtlcenter.org/sites/default/files/TeachingtheWholeChild.pdf
http://www.casel.org/social-and-emotional-learning/
http://www.casel.org/social-and-emotional-learning/


      Fall 2015 3 

 

 

       
 
 
 
 
 

Social Emotional Learning (SEL) 
In Peoria Public Schools 

 

What can I do in the classroom when a student is not demonstrating appropriate behaviors? 
One of the first things a teacher can do to prepare for the unforeseen behavior problem is to plan for it. In general, students 
misbehave when they are seeking attention, avoiding embarrassment, anger venting, control seeking, energetic, bored, or 
uninformed (Kagan, S. What is Win-Win Discipline? San Clemente, CA: Kagan Publishing. Kagan Online Magazine, Winter 
2002. www.KaganOnline.com). First, take a deep breath and really pay attention to the student. Is the disruption or behavior 
stopping teaching or learning? If not, wait for an opportunity during independent learning time to speak to the student. Second, if 
the behavior is disruptive, direct students to work on the next problem and then quietly and respectfully address the student. 
Preferably, this would be in the hall or out of sight of an audience.  Ask the student how they are feeling and if you can provide any 
assistance for their problem. Remember that building relationships with students is an important part of a classroom management 
plan. When students feel that you value and care for them as individuals, they are more willing to comply with your wishes 
(Boynton, M. & Boynton, C., 2005).   
 
Copies of Win-Win Discipline are available for checkout in the Curriculum and Instruction Office.  Email 
michelle.coconate@psd150.org, if you are interested. 
 

http://www.kaganonline.com/
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Planning A Math Lesson:  The Essential Elements 
Submitted by Susan Gobeyn, Mathematics and Science Coordinator 

 
Fluency Practice 

Fluency Progressions accompany each 
module to assist with planning this 

work. These materials are banks of 
activities that teachers may either 

select and use, or use the concept as 
they create their own. The bank of 

fluency activities for each lesson is 

intentionally organized so that activities 
revisit previously-learned material to 

develop automaticity, anticipate future 
concepts, and strategically preview or 

build skills for the day’s Concept 

Development. It is important to 
provide ample opportunities to review 

familiar fluencies as needed, as well as 
to begin developing automaticity with 

new ones. The suggestions may or 
may not be ideal for the students in a 

given class. As teachers work with the 

materials, they should adjust them in 
consideration of their particular 

students’ needs. Fluency practice 
should focus on using strategies for 

addition, subtraction, multiplication, 

and division facts (See strategies 
document).  This can be accomplished 

through Number Talks and with pencil 
paper. Fluency is designed to promote 

automaticity by engaging students in 
practice in ways that help them gain 

speed and accuracy through 

understanding. Automaticity is critical 
so that students avoid using up too 

many of their attention resources with 
lower-level skills when they are 

addressing higher-level problems.  

Concept Development 
The Concept Development constitutes 

the major portion of instruction. It is 
the primary lesson component, in 

which new learning is introduced. 

Intentional sequencing of standards 
and topics within modules ensures that 

students have the requisite 
understanding to fully access new 

learning goals and integrate them into 
their developing schemas. Many  

 

Concept Developments articulate the 

standards and topics through a 
deliberate progression of material, from 

concrete to pictorial to abstract. This 
structure compliments and supports an 

increasingly complex understanding of 
concepts.  However, not every lesson will 

move in this exact order. Sometimes, the 

concrete level has been covered in a 
prior grade level. Sometimes, the lesson 

will move from the abstract to the 
pictorial or concrete. For example, in 

“Draw a picture of 4 + 4 + 4,” and “With 

your number disks (or bundles), show 
me 248 + 100,” students begin with the 

“abstract” number problem and illustrate 
the idea pictorially or concretely. Our 

goal is always to strengthen students’ 
understanding of numbers rather than to 

teach manipulatives. The concrete is 

important when conceptual 
understanding is weak. Manipulatives are 

expensive in terms of instructional 
minutes. However, omitting them can 

sometimes result in elongating the 

learning process if students have failed 
to miss a critical connection. When 

necessary, it is better to take the time to 
re-establish meaning at the concrete 

and/or pictorial levels and move as 
efficiently as possible to the abstract. 

Application Problems 

Application practice is designed to help 
students understand how to choose and 

apply the correct mathematics concept to 
solve real world problems. To achieve 

this, lessons use tools and models, 

problems that cause students to think 
quantitatively and creatively, and 

patterns that repeat so frequently that 
students come to see them as connected 

to their environment and other 

disciplines. A range of problems 
presented within concepts serve multiple 

purposes: single-step word problems 
help children to understand the meaning 

of new ideas, and multi-step word  

 

problems help children to 

understand the meaning of new 
ideas, and multi-step word 

problems support and develop 
instructional concepts. 

There are clearly different possible 
choices for delivery of instruction 

when engaging in problem-solving. 

The beginning of the year is 
characterized by establishing 

routines that encourage hard, 
intelligent work through guided 

practice rather than exploration. 

This practice serves to model the 
behaviors that students will need 

to work independently later. It is 
also wise to clearly establish a very 

different tone of work on 
application problems from that of 

the “quick answers” of fluency. 

“We did some fast math, now let’s 
slow down and take more time 

with these problems.” Lessons 
provide application problems that 

directly relate to the Concept 

Development. The following steps 
of Read-Draw-Write (RDW) are 

suggested: Read the problem, 
draw and label, write a number 

sentence, and write a word 
sentence. The more students 

participate in reasoning through 

problems with a systematic 
approach, the more they 

internalize those behaviors and 
thought processes. In addition to 

the problems written in the 

Application Problems section, each 
topic closes with another bank of 

problems for further application or 
homework. Teachers should use 

these as supplemental resources 

for their planning. The banks 
include problems directly related to 

the concepts learned, problems 
that anticipate future concepts, 

and brainteasers or puzzles.  



      Fall 2015 5 

 
 

 
Math continued… 

There will be additional application 

problems available in Pinpoint in each unit 
bucket.  When possible, integrate more 

application problems into a lesson making 
sure to share strategies and solutions as 

done with the problems given in the actual 

lesson. 
Student Debrief 

The teacher reflects back on the lesson 
with the students to analyze the learning 

that occurred. We want the students to 
articulate the focus of the lesson. In the 

Student Debrief we develop students’ 

metacognition by helping them make 
connections between parts of the lesson, 

concepts, strategies, and tools on their 
own. We draw out or introduce key 

vocabulary by helping students 

appropriately name the learning they 
describe. The goal is for students to see 

and hear multiple perspectives from their 
classmates and mentally construct a 

multifaceted image of the concepts being 
learned. Through questions that help make 

these connections explicit and dialogue that 

directly engages students in the Standards 
for Mathematical Practice, they articulate 

those observations so that the lesson’s 
objective becomes eminently clear (in 

focus) to them. Sharing and analyzing 

high-quality student work encourages 
students to engage in the mathematical 

practices, which they come to value and 
respect as much as or more than speed in 

calculation. What the teacher values, the 

students will too: Sharing and analyzing 
high quality work gives teachers the 

opportunity to model and then demand 
authentic student work and dialogue. 

Conversation constitutes a primary medium 
through which learning occurs in the 

Student Debrief. Teachers can prepare 

students by establishing routines for talking 
early in the year. For example, “pair-

sharing” is an invaluable structure to  

 

build for this and other components of 

the lesson. During the Debrief, 

teachers should circulate as students 
share, noting which partnerships are 

bearing fruit, and which need support. 
They might join struggling 

communicators for a moment to give 

them sentence stems. Regardless of 
the scaffolding techniques that a 

teacher decides to use, all students 
should emerge clear enough on the 

lesson’s focus to either give a good 
example or make a statement about it. 

Formative Assessment 

“Exit Tickets” close the Student 
Debrief/summary component of each 

lesson. These short, formative 
assessments are meant to provide 

quick glimpses of the day’s major 

learning for students and teachers. 
Through this routine, students grow 

accustomed to showing accountability 
for each day’s learning and produce 

valuable data for the teacher that 
becomes an indispensable planning 

tool.   

 

WHAT ARE THE EIGHT 
MATHEMATICAL PRACTICES?  
“The Standards for Mathematical 
Practice describe varieties of 
expertise that mathematics educators 
at all levels should seek to develop in 
their students. These practices rest on 
important “processes and 
proficiencies” with longstanding 
importance in mathematics 
education. The first of these are the 
NCTM process standards of problem 
solving, reasoning and proof, 
communication, representation, and 
connections. The second are the 
strands of mathematical proficiency 
specified in the National Research 
Council’s report Adding It Up: 
adaptive reasoning, strategic 
competence, conceptual 
understanding (comprehension of 
mathematical concepts, operations 
and relations), procedural fluency 
(skill in carrying out procedures 
flexibly, accurately, efficiently and 
appropriately), and productive 
disposition (habitual inclination to 
see mathematics as sensible, useful, 
and worthwhile, coupled with a belief 
in diligence and one’s own efficacy). “ 
(Information from:  
http://commoncore.fcoe.org/resource/eight-
standards-mathematical-practice, 9/12/15) 

1. Make sense of problems and 
persevere in solving them. 

2. Reason abstractly and 
quantitatively. 

3. Construct viable arguments 
and critique the reasoning of 
others. 

4. Model with Mathematics. 
5. Use appropriate tools 

strategically. 
6. Attend to precision. 
7. Look for and make use of 

structure.  

8. Look for and express regularity 
in repeated reasoning. 

 

MATH LEARNING WALKS 
 
Have you found the math 
walkthrough form? It is on 
the district website under 
staff systems on the lower 
right side.  This 
walkthrough form is used 
primarily by Susan Gobeyn 
when she visits classrooms. 
Walkthrough data is the 
formative data the 
department uses to guide 
decisions about what is 
needed in terms of 
professional learning across 
schools. Data is organized 
to find themes across grade 
levels.  

http://commoncore.fcoe.org/resource/eight-standards-mathematical-practice
http://commoncore.fcoe.org/resource/eight-standards-mathematical-practice
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       Math Lesson Template:  The Essential Elements 
 Submitted by Susan Gobeyn, Mathematics and Science Coordinator 
 
 
 
 
 
 
 

Below is an outline for math lesson planning. To receive the template email Susan Gobeyn. 

Teacher Name:   Grade:    Lesson Focus: 
 
Math Unit #____ Unit Title: 
_________________________________________________________________________________ 
Grade Level Common Core Standards Addressed: 
Daily Objective(s): (What will students know and be able to do as a result of this lesson?) 
Lesson Activities that focus on the Rigor of Common Core 

 Procedural Skill and Fluency 
 Introduction/Launch of Lesson to develop conceptual understanding 
 Main activities for developing grade level conceptual understanding 
 Application of Old and New Concepts 
 Student Debrief/Summary 
 5 Daily Assessment or Exit Ticket 

Resources/Materials: (What texts, digital resources & materials will be used in this lesson) 
Relevance/Rationale: (How do the strategies employed meet students’ needs?) 
Standards for Mathematical Practice:  (Which practice standards will be the focus of the lesson? 
What evidence will be visible in the lesson?) 
Formal Assessment: (Provide descriptions of the informal and formal assessments that will be used 
within the scope of this specific lesson?) 
Post Lesson Reflection 
 

Pinpoint, at each grade level, is organized to match the District Mathematics Curriculum Guide. The 

folder at the top of the syllabus, entitled Mathematics Instruction – Information, contains the overview 

information for each grade level.  An editable version of the Common Core Lesson Plan Template is 

available in this folder. The walkthrough form is also available in this folder.  Next, one will find the unit 

folders. Each unit folder contains an electronic copy of the District Curriculum Guide for the unit, the 

Eureka Math materials, along with other resources that can be used to plan lessons that reflect the shifts 

in instruction expected with the Common Core. 

 

In addition to the unit folders, Pinpoint includes folders containing parent communication, enrichment, 

interventions, assessments, vocabulary, problem solving, foldables for interactive notebooks, and much 

more. 

 

Pinpoint is a one-stop shop for all of your math resource needs!  

 

For a free online lesson planning guide:   
http://achievethecore.org/page/960/instructional-practice-guide-lesson-planning-detail-pg    

http://achievethecore.org/page/960/instructional-practice-guide-lesson-planning-detail-pg
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Title I (of the federal Elementary and Secondary 

Education Act (ESEA) legislation) is a federal 

program that provides opportunities for the children 

served to acquire the knowledge and skills necessary 

to meet challenging state content standards. Title I 

resources are distributed to schools where needs are 

the greatest, in amounts sufficient to make a 

difference in the improvement of instruction. Title I 

coordinates services with other educational services 

and, to the degree possible, with health and social 

services programs. Title I provides greater decision-

making authority and flexibility within the schools 

and for teachers. However, greater responsibility for 

student performance is the exchange made for this 

flexibility. All PSD150 schools qualify for school 

wide programs. Title I funds are used to upgrade the 

entire school’s instructional program and all students 

benefit from the services that Title I provides. 

Parental Involvement Parental involvement is an 

integral part of the Title I program. Parents are 

encouraged to become partners in helping their 

children achieve and become actively involved in all 

aspects of the process of the Title I program, from 

the writing of the plan to its implementation and 

evaluation. A strong connection between the home 

and the school is a key element in student success. 

Materials, strategies, and help from teachers are 

available to all parents within a Title I school. 

Opportunities for active parent participation include, 

but are not limited to open house, parent workshops, 

school-parent compacts, home visitation, parent-

teacher organizations, conferences, monthly 

newsletters, and more. The No Child Left Behind 

legislation requires schools to utilize a portion of 

their Title I funds to support parent involvement. 

Parents should contact the school principal with any 

comments or suggestions regarding the school’s 

parent involvement expenditures. 

What is Title 1? 

Components of a Title I Schoolwide Program · A 

comprehensive needs assessment of the entire school 

is conducted. · Schoolwide reform strategies provide 

opportunities for all children to meet the State’s 

performance standards. · Instruction is conducted by a 

highly qualified staff. · Professional development is 

conducted on a continual basis throughout the year. · 

Activities are conducted to increase parent 

involvement. · Plans are included to provide 

transitional assistance from pre-school to elementary, 

from elementary to middle, and from middle school to 

high school. · Measures are taken to include teachers 

in decisions about assessment. · Activities are 

conducted to ensure that students with learning 

difficulties receive assistance. Parent Involvement 

Policy and School-Parent Compact Each Title I school 

is required to ask for input from parents regarding the 

development of a parent involvement policy and a 

school-parent compact The parent involvement policy 

explains how the school plans to work with parents to 

review and improve parent programs and describes 

how parents can participate in planning these 

programs. The school-parent compact outlines how 

parents, the entire school staff, and students will share 

the responsibility for improved student academic 

achievement and the way in which the school and 

parents will build and develop a partnership to help 

children achieve the State’s high standards. At the 

beginning of the school year, parents should receive a 

draft of the current Parent Involvement Policy and 

School-Parent Compact, along with a survey and form 

to make suggestions. The survey and any suggestions 

will be considered and the final policy and parent 

compact for 2015-2016 will be sent home and may be 

found on the district webpage. 

 
Submitted by Chatea Green.  
www.ed.gov/NCLB 
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Special Education for Special People 
By Maureen Langholf 

Jamieson’s PAT 
Academy Students 

First CBI (Community 
Based Instruction) trip 

of the school year! 
 

Students from the new PAT Academy at 
Jamieson School attended their first CBI 
trip on Tuesday August 25, 2015. 
One group went shopping at Kroger’s for 
food items for cooking at the school.  
Another group went shopping for furniture 
at UFS for the new student lounge at 
Jamieson, and three other groups went 
shopping at Wal-Mart for cooking 
appliances and utensils. 
We had a total of 31 students and they 
were divided up into groups to either go to 
Kroger’s, UFS, or Wal-Mart.  We are 
working on teaching daily living skills, job 
skills, volunteer work, and applying those 
skills out in the community to help the 
students become independent. 
Every Tuesday the students from the PAT 
Academy will go to Kroger’s and other 
places to shop or do volunteer work.   
 
Our PAT Academy teachers:    
Juli Cranwill – Vocational 
Christina Chelmowski – Reading 
Denice Grombka – Math 
Jackie Hinrichsen – PAES Lab  
 
Our PAT Academy Paraprofessionals: 
Shantez Jackson 
Camisha Nathan 

 

PAT Academy Off on the Right Foot 
 
We are off to a great start at the PAT Academy!  So far this year, 
the students and teachers have been hard at work.  They have 
made beautiful fruit bouquets to share with staff.  They are busy 
in the community volunteering at the Friendship House and the 
Benevolence Center.  Several guest speakers have shared their 
expertise with the students.  Some guest speakers covered 
topics such as opening a bank account at CEFCU, work skills 
expected in food service, and work opportunities at the local 
library.   
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 What Is a 504? What Every Educator Needs to Know  By Susan Grzanich 

A 504 is a plan to remove barriers to learning for students who most frequently have a health 
condition or impairment. Whether or not a student meets the criteria for a 504 plan is determined in 
a 504 meeting. Often times, this will be described as inhibiting or impeding a major life functioning. 
504s can include students with learning and attention issues. The major determiner of whether or 
not a student needs a 504 is whether or not there is a significant gap in achievement with peers.  
 
What will teachers be required to do? If a student with a 504 is in a classroom, even for one period, 
the teacher is legally required to provide accommodations for the student as stated in the 504. 
Some examples of accommodations are listed below while others are designed and agreed upon 
at the 504 meeting. Students with 504s are fully included in the general education classroom in 
most situations. 

 
Accommodations may include: 
Time – giving more time to complete an assignment, changing activities with frequency, eliminate time 
bound assignments, or giving students periodic breaks.  
Grouping and Room Location – allowing student to get extra help, giving the student preferred seating 
according to need, time outs, changing the classroom environment or allowing the student to use noise 
buffering equipment, are some samples 
Materials – Provide the student with a copy of the notes, preteach certain aspects of the lesson, providing 
pictures or other visual clues, manipulatives, recording the lesson or providing online learning opportunities 
that allow for a lesson to repeat. Technology is an excellent way to provide support. Sometimes  
 

Image from: 
http://education.jhu.edu/PD/newhorizons/Exc
eptional%20Learners/Law/hayes.htm 
(9/12/15) 

“Every child has a different 
learning style and pace. Each 
child is unique, not only capable 
of learning but also capable of 
succeeding.” – Robert John 
Meehan (Author of the 
Teacher’s Journey) 

Assignments – breaking assignments into more 
manageable chunks, eliminating some choices, providing 
multiple choice, allowing for a student to orally respond, 
using an auditory reading of text, and allowing students to 
write with a utensil they respond to and not forcing one or 
another. Students may also move to other locations to take 
quizzes, tests, or assignments that might require more 
concentration. 
Reinforcement – provide positive feedback that is specific 
and encouraging, check frequently for understanding and 
review, be prepared to repeat directions, and provide 
tutoring or individual and 
small group support.  
 

 

http://education.jhu.edu/PD/newhorizons/Exceptional%20Learners/Law/hayes.htm
http://education.jhu.edu/PD/newhorizons/Exceptional%20Learners/Law/hayes.htm
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 Word or Concept 
 
biodegradable 

Word or Concept 
 
consumable 

Definition of words  
 

 

Describe 
characteristics or 
facts 

 
 
 

 

Break down into 
word parts (Word 
Study) 

 
 
 

 

 
Connection to world 

 
 
 

 

 
Compare/Contrast Grid Concept developed by Dr. Dea Conrad-Curry 
 
 

READING STRATEGIES FOR ACROSS THE CURRICULUM By Susan Grzanich 

So you were hired to teach a content area 
subject like business math, science, art or 
social studies and during the faculty 
meeting you just left, you hear that you 
must also teach reading strategies with 
your students.  
 
But why? Shouldn’t students have already 
learned how to read? Isn’t this the job of 
the elementary teacher? Why is it now my 
job? There are two reasons that explain 
why teaching reading strategies and skills 
in content areas are important. For one, 
the new Illinois Learning Standards 
require this. If that mandate doesn’t 
convince you, what about the fact that 
your students will learn your material 
better if they have strategies and skills to 
attack the complex text and other media 
you require? 
 
One great resource is a book by Kylene 
Beers called What to Do When Kids Can’t’ 
Read. This book has been around for a 
while but the information is still relevant. 
Activities presented in this book cover 
grades 5-12.  
 
So now you are thinking, you really don’t 
have time to read a book. Where can you 
put your time and energy that will benefit 
your students and your content? 
 
Academic Vocabulary – One area that 
many students struggle with that is vitally 
important to reading comprehension is a 
strong grasp on academic vocabulary. If 
you still have students writing from a 
glossary or dictionary – STOP! This is one 
of the least effective ways to teach 
vocabulary.  Former Peoria teacher and 
internationally known author, Marilee 
Sprenger has an excellent book called: 
Teaching the Critical Vocabulary of the 
Common Core: 55 Words That Make or 
Break Student Understanding and How to 
Teach So Students Remember.  
Both are practical and excellent resources 
for anyone teach vocabulary. Her website 
is: http://www.marileesprenger.com/ 

Word study, Frayer Model or experience based learning are some of the better 
ways to teach vocabulary.  
 
Word study is when words are broken down into root, prefix and/or suffix, and 
origin.  Many exposures in context with visual cues is one way to commit to 
memory. Having students illustrate the word whenever possible is helpful.  
 
The Frayer Model is one way to bring represent word knowledge. This model uses 
a four square picture. In a box between the four boxes, the students write the word 
underlining the root word twice, circling the prefix, and boxing the suffix. Students 
then draw lines off of each of those three areas and define. In box number one, 
student should write the definition in own words. In box two, (either vertically or 
horizontally), the student should write synonyms or examples of the word, in box 
three student write examples non-examples. The fourth box should contain the 
information about facts or characteristics of the word. Doing an internet search 
will provide many examples of Frayer models.  
 
Experience is another excellent way to commit important words to memory. Is 
there a way to see a visual representation or picture of the word, watch it in action, 
or perform an activity or action that represents the word. 
 
Another great way to teach vocabulary words (or even concepts) is to use a 
compare/contrast chart.  Presented by Dr. Dea Conrad-Curry at an inservice 
training in 2013, the compare/contrast chart requires studying characteristics of 
the word, definition, and uses to name a few. Use the example below to understand 
how to set up a compare/contrast activity. Students fill in the chart then write a 
paragraph or listing ways the words or concepts relate to one another.  
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READING BEST PRACTICES  By Susan Grzanich 

Accelerated Reader 
This program has been in many buildings for many years and schools who have implemented 
practices around it have helped students find reading success. The program is online and students 
take mini-quizzes about books of their choosing.  
 
What are some ways to bolster student participation and interest? 
 
Tracking and graphing points/set growth targets – Have each child graph their own progress and 
graph the progress of the whole class. Another idea is to put graphs in the halls so classrooms can 
compete against one another. Setting expected points to earn is a great way to encourage reading. 
Another idea is to assign a letter grade based on the points earned.  
 
Recognition -  Recognize top point earners monthly during announcements. The school board will 
recognize top point earners each month at board meetings starting this fall.  
 
Advertise – Make sure parents know that AR is an activity in school that they can help with at home.  
Put the information into classroom and school newsletters. 
 
Reading Buddies 
Marcy Burdette-Steele and Susan Martin are working diligently to recruit reading buddies for 
elementary schools. Please be sure to welcome reading buddies and thank them for all of their time. 
 
Look! It’s My Book! 
This program is a volunteer group who has donated over 100,000 books to Peoria Public Schools 
over the past several years. Volunteers bring in books and allow elementary students to pick a book 
on each visit (usually six books in a year). Students get to write their name in the book and take it 
home. Pride of ownership! Please take the time to greet these amazing partners and thank them for 
what they are doing for our students. Program volunteers are being recognized at a September board 
meeting. 

Monologue versus Dialogue 
Student conversation is a great way to increase engagement and student accountability. 
There are many methods to do this. Two easy ones include a turn and talk and think-pair-
share. With a turn and talk, this is done to discuss a particular point or review directions. 
Think-pair-share is when a conversation starts between two students and information is 
shared with the group. A think-pair-share and share again is when two students do a think-
pair-share and then after group share outs, students pair up with other students to discuss 
the share out points. For this sharing times, students commit to an idea they want to 
support and must explain why in the share out.  
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Adventures with AVID 
This page will feature AVID activities at various schools and will often be written by school representatives. Please consider contributing.   

 

 AVID and BELIEVING in the GROWTH MINDSET By Ann Bond 

AVID (Advancement Via Individual Determination), is a 
college readiness system which encompasses AVID 
Elementary (K-8), AVID Elective (6-12), AVID Schoolwide (All 
levels), and AVID for Higher Education (college). Its mission 
is to close the achievement gap by preparing all students 
for college readiness and success in a global society. 
 
At the foundation of AVID is the research by Dr. Carol Dweck 
on the mindsets. AVID believes that all students can be taught 
to have a growth mindset – a mindset where people succeed 
due to persevering, thriving on a challenge, and focusing on 
continued improvement even in the face of adversity. The 
fixed mindset is the opposite of growth mindset and is one 
AVID strives to move away from. The fixed mindset assumes 
that people’s talents and abilities are static based on 
circumstances that may or may not be within that student’s 
control and that nothing we can do will change that. A direct 
correlation has been found between an increase in student 
achievement and a growth mindset. 
 
Through the AVID system, schools focus on creating a culture 
of college and career readiness which includes a rigorous 
academic culture, an intentional, systemic approach to 
learning, unique (yet aligned throughout the system) 
resources for different grade levels and settings, 
infrastructures in order to support all students on the path to 
college readiness, and culturally responsive school cultures 
and environments. 
 

Administrators 
 Are responsive to criticism and ideas. 
 Seek to build their skills through regular 

reflection and research. 
 Create opportunities for student and staff 

leadership, 
 Welcome open communication. 
 Take great pride in learning from their teachers 

and students. 
 Approach challenges not as insurmountable 

obstacles, but as opportunities to learn and grow. 
 Create a welcoming, inspiring, college readiness 

culture in their buildings from the visible, physical 
environment to the intangible environment of values 
and beliefs hidden in interactions and 
communication. 

 

Administrators (continued) 
 Believe in and sincerely value the inherent potential of 

ALL of their staff, students, and parents. 
 
Teachers 

 Collaborate often and honest with their colleagues. 
 Regularly reflect on their own practice to continuously 

improve. 
 Value taking on challenges and exerting effort. 
 See the student’s learning as a collective responsibility 

between the home, school, and community. 
 Create a classroom culture and environment where 

they truly believe in ALL students.  
 Believe that ALL students can and will learn and 

succeed, regardless of such things as their student’s 
race, gender, socioeconomic status, religious values, 
living arrangements, medical diagnosis, and discipline 
record. 

 
Parents 

 Support their children’s learning. 
 Partner with teachers and administrators. 
 Are open to outreach efforts. 
 Focus on their children being challenged versus the 

concept of simply having good grades. 
 
Students 

 Persist in solving problems and doing their work 
 Are enthusiastic about learning. 
 Take ownership of their own success. 
 Over time, begin to better understand who they are as 

a person and as a learner. 
 Believe in themselves. 
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 “Know Thy Impact”  By Susan Grzanich 

In this era of education, with so many mandates, school teams must be thoughtful about what strategies and methods they put 
into place. The work should be supported by data, research and focused on what is best for students. Researcher, John Hattie, 
conducted studies on over 800-900 meta-studies. Through his work, Hattie identified six areas that have a contributing impact on 
student learning. The six areas were: the student, home, school, curriculum, the teacher, and the methods used for teaching and 
learning. 
 

Visible learning occurs when there is clarity about what the teacher is teaching and what students are learning.  Visible 
learning means to have learning provide feedback from students to teachers to determine if the method selected is 
working. It also refers to making teaching visible for students so they receive the feedback needed to learn.  

 
The overall idea behind Hattie’s work and in his book Visible Learning for Teachers is that the impact of the teacher either has a 
positive or negative impact based on the strategies and methods selected. It is important for the teacher to regularly evaluate the 
effect of the methods being used. Hattie looked at the strategies and methods within the six areas and identified effect sizes. The 
effect size Hattie found as “the hinge point” is 0.40. He determined that this was the point that represented one year of growth.  
 
Below are the effect sizes of commonly used methods/strategies used in schools or factors generally identified as making an 
impact. Remember, anything over 0.40 is considered one year’s growth. 
 

Visible Learning Influence Effect 
Size 

Visible Learning 
Influence 

Effect 
Size 

Visible Learning 
Influence 

Effect 
Size 

Visible Learning 
Influence 

Effect 
Size 

Ability Grouping 0.3 Teacher-Student 
Relationships 

.72 Homework .29 Feedback .75 

Direct Instruction .59 Teacher Subject-
Matter Relationships 

.09 Mobility (shifting 
schools) 

-0.34 Spaced v Mass 
Practice 

.71 

Professional Development .51 Problem Based 
Learning 

.51 Classroom Discussion .82 Collective 
Teacher Efficacy 

1.57 

Student Expectations 1.79 Mastery Learning .58 Teacher Clarity .75   

John Hattie determined that virtually everything works BUT variance in our schools causes inconsistencies. Are we using the best 
practices? 
John Hattie focuses on eight Mindframes for educators. They are: 

1. My fundamental task is to evaluate the effect of my teaching on my students’ learning and achievement. 
2. The success or failure of my students’ learning is about what I do or not do. I am the change agent. 
3. I want to talk more about learning than teaching. 
4. I seek out feedback. Assessment is about my impact on student learning. 
5. I teach through dialogue, not monologue. 
6. I enjoy challenge and never retreat into “doing my best.” 
7. It is my role to develop positive relationships in the classroom and in the staff room. 
8. I inform everyone on the language or learning. I am passionate and promote growth. 

 
John Hattie writes “the major argument in this book underlying powerful impacts in our schools relates to how we think! It is 

a set of mind frames that underpin our every action and decision in a school; it is a belief that we are evaluators, change 

agents, adaptive learning experts, seekers of feedback about our impact, engaged in dialogue and challenge, and developers 

of trust with all, and that we see opportunity in error, and are keen to spread the message about the power, fun, and impact 

that we have on learning.” It is a belief system “that teachers and school leaders who develop these ways of thinking are 

more likely to have major impacts on student learning,” (Hattie, 2012, p.159).  

 
References: 
Hattie, J. (2012). Visible Learning for Teachers: Maximizing Impact on Learning 
http://www.amazon.com/Visible-Learning-Teachers-Maximizing-Impact/dp/0415690153 
http://www.tdschools.org/wp-content/uploads/2013/08/The+Main+Idea+-+Visible+Learning+for+Teachers+-+April+2013.pdf 
http://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/ 

 

http://www.tdschools.org/wp-content/uploads/2013/08/The+Main+Idea+-+Visible+Learning+for+Teachers+-+April+2013.pdf
http://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/
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Formative Assessment – Feedback that Makes a Difference 
By Diana Zaleski, Director of Research and Accountability 

As educators, we want to measure student progress and receive meaningful information to determine what 
steps may be taken to support students’ learning. This objective is best addressed through a balanced system of 
assessment that includes formative, interim, and summative assessments. 
 
These three types of assessments are distinguished by their intended purpose, audience, and use for the 
information. Summative assessments are given one time at the end of the semester or school year to evaluate 
students’ performance against a defined set of content standards. These assessments are usually given 
statewide (but can be national- or district-wide) and are often used as part of an accountability program or to 
otherwise inform policy.  
 
Interim assessments are administered school- or district-wide. While the results may be used at the teacher or 
student level, the information is designed to be aggregated beyond the classroom level. In other words, they 
may be given at the classroom level to provide information for the teacher, but a crucial distinction is that these 
results can be meaningfully aggregated and reported at a broader level (i.e., school or district level). These 
assessments may serve a variety of purposes, including predicting a student’s ability to succeed on a summative 
assessment, evaluating a particular educational program or instructional practice, or diagnosing gaps in a 
student’s learning.  
 
Formative assessment practices are used in the classroom to inform instruction. Formative assessment is 
embedded within instruction for the purpose of evaluating student understanding. Formative assessment 
practices include providing feedback, modifying instruction to improve student understanding, or indicating 
areas where further instruction is needed. Formative assessment information is not aggregated beyond a 
specific classroom. Formative assessments are used most frequently and have the smallest curricular scope and 
cycle (i.e., five minutes to one hour). 
 
Formative assessment does not stop with the development and administration of an assessment, but includes 
an examination that probes into what an incorrect answer implies about student learning and what should be 
done next or in the near future to support student learning. The following resources provide an entrance for 
teachers to begin discussing formative assessment practices. 
 
Video Examples: 
The Stoplight Method: An End-of-Lesson Assessment  
https://www.teachingchannel.org/videos/daily-lesson-assessment  
Assess and Plan with Exit Tickets 
https://www.teachingchannel.org/videos/teacher-assessment-strategy 
Clipboards: A Tool for Informal Assessment 
https://www.teachingchannel.org/videos/informal-assessment-strategies  
Podcasting to Personalize Feedback 
https://www.teachingchannel.org/videos/student-feedback-through-technology  
Tracking Tools: Assess and Celebrate Learning 
https://www.teachingchannel.org/videos/assess-and-celebrate-learning  

Further Reading: 
Black, P., & Wiliam, D. (2010). Inside the black box: Raising standards through classroom assessment. Phi Delta Kappan, 
92(1), 81-90. 
Chappuis, J., Stiggins, R., Chappuis, S., & Arter, J. (2012). Classroom assessment for student learning: Doing it right – using it 
well (2nd ed.). Saddle River, NJ: Pearson Education Inc. 
McTighe, J., & Wiggins, G. (2013). Essential questions: Opening doors to student understanding. Alexandria, VA: ASCD.. 

https://www.teachingchannel.org/videos/daily-lesson-assessment
https://www.teachingchannel.org/videos/teacher-assessment-strategy
https://www.teachingchannel.org/videos/informal-assessment-strategies
https://www.teachingchannel.org/videos/student-feedback-through-technology
https://www.teachingchannel.org/videos/assess-and-celebrate-learning
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The Common Core Standards for Mathematical Practice  
and  
Social Emotional Learning (SEL) 
 
Submitted by Susan Gobeyn, Mathematics and Science Coordinator 
 
 

 
 
 
 
 
 
 
 

At first, math and social-emotional learning may not seem like natural allies. But if you think back to a time when a 

mathematical concept completely confounded you, social-emotional skills such as perseverance, hope, optimism, and 
asking for help would have come in handy.  

 

The Common Core Standards for Mathematical Practice outline “processes and proficiencies” – habit of mind - that 
math teachers should help students develop. These qualities, in particular, align well with social-emotional learning. 

 
1. Make sense of problems and persevere in solving them 

2. Reason abstractly and quantitatively 
3. Construct viable arguments and critique the reasoning of others 

4. Model with mathematics 

5. Use appropriate tools strategically 
6. Attend to precision 

7. Look for and make use of structure 
8. Look for and express regularity in repeated reasoning 

 
Corresponding SEL “self-management” skills: 

Possess self-efficacy 
Work toward goals 

Attention control 
Manage personal stress 

Regulate emotions such as impulses, aggression, and self-destructive behavior 
Seek help when needed 

Exhibit positive motivation, hope, and optimism 

Display grit, determination, and perseverance 
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Problem-solving (particularly word problems) is for many students the most challenging part of math. Often students 

will take one look at a problem and decide that it’s too hard without even trying. This is where social-emotional skills 
can help. 

 

Students need to first trust in their ability to solve a problem (self-efficacy) and then work towards that goal. They must 
be able to focus on the problem rather than get distracted by what the kid on the other side of the room is doing. If 

they get stuck, students must manage their stress-levels by regulating their emotions and, if necessary, ask for help. 
Staying optimistic throughout the process will help them persevere to the end. 

 

 
Corresponding SEL “social awareness” and “relationship management” skills: 
Respect others (e.g., listen carefully and accurately) 

Understand other points of view and perspectives 
Identify social cues (verbal, physical) to determine how others feel 

Predict others’ feelings and reactions 
Manage and express emotions in relationships, respecting diverse viewpoints 

 

Emotions can run high when students try to defend their point—which can all too often lead to hurt feelings. Educators 
need to teach students how to transform “you’re wrong!” or “that’s a stupid answer!” into “from my perspective” or “I 

respectfully disagree.”  
 

Creating a caring and safe classroom builds respect among students. They learn to understand and accept that other 

people have different perspectives and strategies than they do. Educators who build students’ emotional literacy by 
teaching them how to identify emotions in themselves and others are giving students the tools to predict how others’ 

feel and then respond appropriately—all of which will lead to much more effective (not to mention fun and engaging) 
math discussions. 

 

          http://www.edutopia.org/math-social-activity-sel     

http://www.edutopia.org/math-social-activity-sel
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English Language Learners Dept.    By Rebecca Lindholm 
 
We are excited and busy as the 2015-16 school year has begun. ELL teachers are out screening new 
students and placing them into programs. In future newsletters, you will read about classroom 
modifications that can be used to help our students whose first language is not English. Here are 
some basics about the English Language Learners Department in Peoria District 150: 
 
Did you know? 

 There are 700+ students who have been identified as Limited English Proficient. 
 There are 35 teachers and teaching assistants who work in Bilingual and ESL (English as a 

Second Language) programs in District 150? 
 When there are more than 20 LEP (Limited English Proficient) students in one school who 

speak a common language that instruction must be provided in their native language.  
 Bilingual Teachers have an endorsement in Bilingual Education and must pass a language 

proficiency test. 
 When there are 19 or fewer LEP students in one school who speak different languages, an 

ESL program is in place. 
 The ESL teacher does not have to speak a second language. But, it is helpful. 
 ELL services are can be provided by Pull-out, co-teaching or in a self-contained classroom. 
 Students in District 150 speak 41 different languages. 
 A majority of LEP students speak Spanish. 
 We identify students to screen through the Home Language Survey which is completed by 

parents at registration. If a second language is indicated on the survey, then we have 30 
days to screen and place a student in an ELL program. 

 There are LEP students in every school in District 150. 
 
 
If there are topics that you would like to see in future newsletters, please contact Rebecca 
Lindholm.  Rebecca.lindholm@psd150.org   
 

We need you to share what’s happening in your school! 
 
Tell us “what works” and write an article. Or, invite us out to gather some information and take 
some photos. There are great things happening and we want to share those. What great PBIS 
activities are you doing? What cool problem based learning is going on? What community 
connections are being made?  
 
Contact any of us in the Teaching and Learning Department soon! 

mailto:Rebecca.lindholm@psd150.org
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Mentoring and Coaching 

This year, the school district is trying a layered approach to mentoring and 
coaching teachers and principals.  Over the past several years, as many as just 
under 25% of new teachers do not return to positions. We all need to support 
teachers to be their best.  
 
Definitions: 
 
Mentoring – Colleague to colleague; when a teacher (usually within the same 
building) works with a non-tenured teacher. Meetings are often reflective or 
procedural conversations, lesson planning guidance, and overall professional 
expectations and understandings as an employee of the district (and much 
more!).  Periodically, the mentor teacher may visit the other teacher’s room and 
give feedback. We have fabulous teachers across the district giving of their time to 
new teachers.  
 
Coaching – A new program started this year, has experienced teachers, often 
times retired, who spend time in the classroom. In these situations, lesson plan 
development is done, co-teaching or model teaching takes place, and there is still 
a focus on reflective conversations. These coaches work with teachers requesting 
support.  This program is called K.E.E.P (Knowledgeable, Experienced Educators 
Program).  
 
Induction – A refreshed induction program will be created. We will be working 
with the PFT but would also like your ideas. What do you think new teachers 
need? Feel free to email Susan Grzanich. 
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Common Core and Lesson Plans By Marcy Burdette-Steele 

How are you using the Common Core State Standards (CCSS) and College and Career Readiness Anchor 
Standards to guide your instruction?  Teachers know that grade level standards should be used to establish the 
goals we create for our students, and therefore guide our instructional decisions.  What may not be as clear to all 
educators is how we should view the Anchor Standards.  The College and Career Readiness Anchor Standards 
should be viewed as the over-arching descriptions that articulate what each teacher is trying to create in each 
student, regardless of grade level.  These thirty-two descriptions of reading, writing, speaking and listening, and 
language form the backbone of every instructional decision teachers should make in their classrooms.  Teachers 
need to be familiar with these standards like they are the Standards of Mathematical Practice.  Just like the 
Standards of Mathematical Practice, the Anchor Standards were created so all educators keep the focus on the 
fact that we are tasked with guiding students to becoming (1) efficient readers who think, critique and form 
their own ideas, (2) capable communicators who can purposefully articulate their message to a variety of 
audiences through writing, speaking, or various other modes of communication and (3) resourceful researchers 
who can support their ideas with reliable evidence as well as their own supporting anecdotes.  These are the 
goals for every grade level not just secondary classrooms.     
   
If you were to ask various adults what their favorite text was in school, most could easily come up with an 
answer.  They could probably elaborate and explain to you why they liked the story, play, epic poem, etc.  This is 
fantastic too.  It is wonderful that people enjoy text.  Reading should provide people with opportunities for 
enjoyment.  At times it should.  However, if you asked all those same adults how that particular text and the 
activities they engaged in while reading that text prepared them for their careers, the answers would taper off 
significantly.  As adults we know the types of texts we need to be able to read and understand to be able to 
succeed in college or care for ourselves and our families.  Creative writing/literature is definitely enjoyable but 
we must provide our students with ample opportunities to practice being successful as adults.   

 
So what does that mean for you?  At its essence it means you are not teaching a text, you are teaching students 
habits of a good reader, critical thinker, and effective communicator.  Gone are the days of literature heavy 
classrooms.  All our classrooms, all of them, should use a variety of text types and genres for instructional 
purposes.  All students must engage in deep reading of texts.  If students are too young to read fluently on their 
own, or still struggle with reading fluently, they should still be engaged in activities with the class that require 
them to practice the habits of deep readers.  Teachers must facilitate chunking, questioning, critiquing of texts at 
all grade levels.  Students must be taught these habits at each grade level with varying complex texts for that 
grade level.  They need to know that their ultimate goal is to be aware of how they will decipher meaning from a 
text and if it is working for them.  If they remember the plot line of a novel or story several days, weeks, months 
or years after they read it doesn’t impact their future.  We impact students’ futures for the better by helping 
them develop habits, requiring that they generate ideas and support those ideas with evidence, and that they 
learn to communicate those ideas effectively.  All students can do this not matter what age they are, where they 
live, or where they go to school.  We have to show them they can do it.  It’s hard work but they can do it, and 
when they do, show them how proud you are of them - every time.    
 
Please take the time to read the article by Nancy Boyles, titled “Closing in on Close Reading” on the ASCD website linked 
below: 
http://www.ascd.org/publications/educational-leadership/dec12/vol70/num04/Closing-in-on-Close-Reading.aspx 

 

http://www.ascd.org/publications/educational-leadership/dec12/vol70/num04/Closing-in-on-Close-Reading.aspx
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COMMENTARY 
Since coming back to our district, I have learned a lot about many good things that were put into place and that 
many of the good things that were created before continued. The most important thing we can do is focus on our 
future with our students.  
 
So what is in store for our future? 
 
ALL IN – Strategic Plan 
The vision for our future is a robust strategic plan that transforms our work. We must all commit to be being “All 
in” to make this work. I like the concept of E3 – Engagement, Every Child, Every Day! We must all commit to not 
letting students check out, give in, or give up but that also means we have to have the same passion we expect 
from our students. We will be posting our first draft of the plan and will have the following email address we 
want you to use to give guidance and feedback (strategicplan@psd150.org). The strategic plan started in the 
spring of last year when the school board brought the community in to provide guidance. Building a strategic 
plan is like breathing in and out, we need lots of thoughts in and out of the draft until finally the superintendent 
feels we have landed on the right plan. You can use the email to ask questions too.  
 
CAREER PATHWAYS 
The City of Peoria, Economic Development Council, and Chamber of Commerce are three organizations 
representing employers across the Peoria region looking for us to provide viable employees coming out of our 
school system. We are looking to provide more career learning opportunities for students. This new focus will 
begin as early as kindergarten. Getting students to envision what their future might be is powerful and engaging. 
These experiences will include learning opportunities in the classroom, mentorships, shadow days, guest 
speakers, project based learning, and apprenticeships to name a few. Even bolder, students will be able to earn 
credentials towards college and jobs as they complete their high school years. Think big, think bold! 
 
SOCIAL-EMOTIONAL LEARNING 
We already had an amazing conference focused on the need to build deep meaningful relationships with and 
amongst our students. This happens through daily interactions and intentionally designed lesson activities. It 
also goes deeper. We need to truly have a willingness and a desire to deeply understand what our students need 
to learn. The phrase “cultural competency” is a key component. Take a minute to look this up. This concept is an 
acceptance of differences and backgrounds and how to use that knowledge to anchor student learning based on 
inherent knowledge.  Even consider that many children coming to school have played on their parent’s cell 
phones since a very young age. How does this impact our work?  
 
SO WHAT DOES THIS MEAN FOR EACH OF US? 
This means we will all need to be ready to make a shift and implement some different ways of approaching our 
work.  We will ask you to learn new things and decide what these things replace and/or enhance. We want to 
hear from you. If you could do anything for your kids and knew you could not fail, what would you do? That’s our 
work.   

  Have a transformational year and let your mind open to exciting new adventures! Susan 
 


